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Statement o£ the Problem 
This study is concerned with parental opinions of 
today's elementary school.· An inquiry form was designed 
to obtain the opinion~ of two dichotomous groups. for 
purposes of comparison. 
Group A would consist of parents with children 
currently enrolled in elementary school$. Group B would 
be those parentswhose childrert were of an age level beyond 
the lower school. 
Justification of the Problem 
Public education is presently under a great deal 
of criticism. It is doubtful that any other period in 
the history of American education has been s.o torn by con-
fusion, dispute, and conflict over what the schools·are 
intended to do or how well they are doing it. 
Scott, Hill, and Burns state that, 
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Throughout the length and breadth of our land, public 
education is being debated today as never before. 
Most of the discussion has to do with fundamental 
issues and some of it is well reasoned and pointed. 
A considerable portion is much more emotionally 
charged than.it is reflective .••• 
The gravity of the situation cannot be overestimated. 
If we fail to educate the present and immediately 
future generations appropriately and well, we may 
lose the current conflict with the Soviet powers and 
cease to be :eree to educate and live1as we see fit. This is the grim prospect before'us. 
The writer of this study felt that much of the 
criticism voiced against public schools and, in particular, 
(for the purpose of this study) the elementary school, was 
subject to much interpretation. The basic question behind 
this study was, therefore: .Who are the most critical: 
parents with children presently in elementary schools or 
parents not having children in elementary schools 
presently? 
Even.though the taxpayers include parents of 
children of all ·ages and also non-parents, it was felt 
that two segments o£ parents could be compared. On the 
one hand would be parents with children currently in 
elementary schools; on the other, parents not havi::Irg 
children in elementary schools at the present time~ The 
1c. Winfield Scott, Clyde M. Hill, Hobert w. Burns, 
The Great Debate: Our Schools in Crisis (Englewood Cliffs: 
Prentice-tlall, Inc., 1959), preface. 
... 3 ... 
writer hoped to determinewhether one segment of the popl,l-
lation contributed a major portion of the criticism being 
directed at the schools. 
It should be pointed out that, for the purposesof 
this study, whether or not the opinions of the critics .of 
elementary education were formed by misinformation or 
ignorance, the writer did not attempt to determine. The 
research conducted examined only opinions per .!!:,, not the 
sources of these opinio1;1s. 
Accordingly, a population, of which fifty per cent 
was composed of parents not having children presently in 
elementary· schools, was . selected. The other fifty per 
cent had children in elementary. schools. This population 
was· then personally interviewed by the writer. The actual 
instrument to determine the opinions of the parents was 
a series of statements to which the interviewees were to 
react. 
It was felt that th~ results of this study would 
indicate that one of the chief reasons for the crisis con~ 
fronting education today is· education's failure to com-· 
municate its needs and intentions effectively to that 
population which does not directly benefit from it but 
which bears a substantial part of its financial support. 
REVIEW OF THE LITERATURE 
Attitude Defined 
Rapid perusal of current written material indicates 
that, in many instances, opinion and attitude are used 
interchangeably. There is, however, a major difference 
between the two terms and, inasmuch as this study deals 
with opinions per .!! and not --.attituQ.es,- an attempt will 
be made to differentiate between the· two. 
In 1929, Thurstone and Chave stated that an-atti-
tude is "the sum total of man's inclinations and feelings, 
prejudice or bias, preconceived notions, ideas, fears, 
threats, and convictions about any specifictopic."1 
According to Murphy and Newcomb, 
The attitude is primarily a way of being "set''' toward 
or against certain things. Both the response and the 
situation are in most cases of verbal nature • • • 
almost exclusively so in-so-far as attitudes lend 
themselves to measurement; Hence, we shall regard 
attitudes in conformity with general usage in this 
1Louis L. Thurstone and E~ J. Chave, The Measure-
ment·of Attitude (Chicago: The University of Chicago 
Press, 1929), p. 7. 
- 4 -
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experimental literature, as verbalized or verbalizable 
tendencies, dispositions, or adjustments toward certain 
acts. • •• within ••• limits the term must be used 
broadly enough to include opinions and beliefs as the 2 tangible and verbalized expressions of attitudes • • • 
Briefly stated, attitudes are a sort of a macrocosm 
or whole, while opinions and beliefs may be viewed as 
microcosms or parts of the whole. Bird supports this 
theory by stating that "· •• attitudes are inferred from, 
or are at best known to us through, verbal responses or 
opinions." 3 
In 1935, Gordon w. Allport, after an exhaustive 
review of the social psychological literature, wrote: 
The concept of attitude is probably the most dis-
tinctive and indispensable concept in contemporary 
American social psychology. No other term appears 
more frequently in experimental and theoretical 
literature. .. • • This useful • • • concept has been 
so widely adopted that it has virtually established 
itself as the keys~one in the edifice of American 
social psychology. 
2Gardner Murphy, Lois B. Murphy,. and Theodore M. 
Newcomb, Experimental Social Psycholo~ (New York: 
Harper and Brotfiers, 1937), pp. 889-8 • 
3charles Bird, Social Psficholotq (New York: 
D. Appleton Century Company, 194 ) , p. 44. . 
4c. Murchison (Ed.), A Handbook of Social 
Psychologt' "Attitudes,'' by G. w. Allport (Worcester, 
Mass.: c ark University Press, 1935), p. 798. · 
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Allport defined the concept as a "mental and neural 
state of readiness, organized through experience, exerting 
a directive or dynamic influence upon the individual's 
response to all objects and situations with which it is 
related.n5 
Carey writing in The Elementary School Journal 
states that: 
An attitude is an emotionally colored predisposition 
to behave antagonistically, sympathetically or un-
sympathetically, with respect to any referent, whether 
it be a person; a group of persons, an institution, a I 
practice, an object, or an idea. .Those referents with 
respect to which our attitudes are prota$onistic are 
values. When our attitudes toward certa~n referents 
are antagonistic, those referents are aversions. We 
tend to have positive or negative attitudes toward 
almost everything we experience, but the intensity 
of the attitude, in many cases, is so mild as to make 
us relatively unaware of any "feeling" about the 
referent.6 
An attitude, then, might be said to be the readi-
ness of a person to react in a certain manner when faced 
with a controversial question or issue. Attitudes may be 
either positive or negative. It might also be said· that 
an individual's attitude is the motive force or drive 
which finds expression in what he thinks or believes about 
5tbid. 
6stephen M. Carey, "Measuring Attitudes in the 
Classroom," The Eleinentaey School Journal, April, 1943, 
p. 43. 
... 7 .· .. 
something. 
Opinion· Defined 
As stated previously, ·attitudes are commonly dif ... 
ferentiated-from 'opinions, although they are equally com-
monly confused with opinions. Opinions are often referred 
to as "verbalizations of attitudes."7 In other words, 
every opinion is, in large degree~ an expression of one 
or several attitudes, but usually that attitudes are not 
immediately apparent. 
According to Canfield "a person's opinion regard-
ing an issue, a proposal, a company, or an institution 
springs from an active attitude which is expressed in the 
form of an opinion. n8 
Capra states that ttthe term 'opinion' is probably 
better used with reference to a response, and from the 
response the person's attitude can be determined."9 
7Eugene L. Hartley and Ruth E. Hartley, Fundamen-
tals of Social Psychology (New York: Alfred A. Kiiopf, 
1958), p. 657. . . . . 
8Bertrand R. Canfield, Public Relations: Princi-
ples, cases, and Problems (Homewooa, 111.: Richard·n. 
Irwin, Inc., 1956), p •. 28 •. 
9James Capra, "A Study of the Attitudes of Parents 
Toward Current Educational Practices in the Elementary 
Schools and Some Influencing Factors" (Unpublished Doc 
dissertation, School of Education, Boston University, 
1955)' p. 21. 
II 
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According to the American Association of School 
Administrators, an opinion is, 
an expression about a controversial point which re-
sults from the selection of one among a number of 
inconsistent views capable of being accepted by a 
rational-minded group. In that respect it differs 
from a factual statement0that is subject to positive demonstration or proof.l 
Mention should be made of the term public opinion 
inasmuch as much of the criticism of education comes from 
more than one person. Kindred defines public opinion as 
"a collection of individual beliefs held more or less in 
common by the members of a group regarding same person, 
condition, or proposal.nll 
Canfield states that npublic opinion consists of 
more than the combined individual opinions of those 
people who comprise the public.n12 
There appears-to be a definite pattern which 
transforms an individual's personal opinion into public 
opinion. It is readily apparent that this pattern has 
10Public Relations for America's Schools, Twenty-
Eighth Yearbook oE the Amer~can Association of School 
Administrators OHashington: National Education Associatio~ 
of the u.s., 1950), p. 15. · 
11Leslie w. Kindred, School Public Relations (Englewood Cliffs., N.J.: Prentice-Hall, Inc., 195/), p. 9. 
12canfield, op. cit., p. 29. 
· major implications in the consideration of public opinion 
regarding education. First, an interaction takes place 
between the ind~vidual opinions of members of a group on 
a controversial.question. According.to Canfield, 
There.usually are numerous opinions held by individuals 
in a group regarding an issue confronting the group. 
The more intelligent will hold opinions formed as a 
result of logical reasoning and experienced judgment. 
The uninformed and ignora.nt·will have opinions often 
based upon prejudice and emotion. The opinions of all 
will be influenced by their knowledge, heredity, 
environment, and other factors which create their 
attitudes. Out of the interaction of these individual 
opinions will emerge the opinion of the group or pub-· 
lie opinion.. If this combined opinion represents the 
·views of the wiser. members of the group, the public 
opinion will be sound. On .the other hand, if the · 
group opinion is typical of the views of the unintelli-
gent members of the group,·the public opinion will be 
unwise .J.3 · 
Public opinion, then, is an expression of the 
opinions of all members of the group concerned with a 
controversial question.. The term "public opinion" is not 
ordinarilr used to refer to the opinion of groups on sub-
jects which are not controversial~ 
·Kindred sums ofpublic opinion in relation to 
education in the fo~lowingmanner: 
The way in which people think about persons, condi-
tions, and proposals is the product of many forces • 
• • .. One of the strongest is customand tradition • 
• • • Another force.is the system of beliefs and 
values by which individuals live owing to family 
13rbid.; pp .. 29-·30~ · 
-
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rearing, past experiences_, economic interests, po-
litical outlook, and so forth. 
Public opinion is formed every second.of the day by 
the impact of mass communication media • • • 
A number of people prefer to be identified with the 
majority of their fellow citizens when it comes to 
taking sides on an issue • • • 
Face to face communications are a key determinant 
in the building of public opinion • • .. 
Individuals who hold positions of leadership may 
exert a profound influence on th~ thinking of those 
who belong to their_group ••• 14 
tudes •. 
Relationship Between Opinion and Attitude 
Most writers infer that opinions stem from atti-
In otherwords, attitude~ may be referred to as 
the whole, while opinions are_ a part of that whole. As 
stated previously, Hartley and Hartley refer to opinions 
as "verbalizations of attitudes.1115 
Concerning the relationship of opinions and atti-
tudes, Capra states the following: 
From the review of the· literature one gathers the 
impression that the terms, opinion and attitude are 
synonymous. Indeed, many of the studies have used 
the terms interchangeably with no attempt made to 
discriminate between the two. Other writers gave 
a brief technical definition with a line of de-
marcation so fine that it was considered·proper ·to 
use the terms synonymously. A few writers· attempted 
14r<indred, op. cit., pp. 9-10. 
15H~rtley and Hartley, op_. cit. 
;.. 11 ..; 
to se~arate the two s. imply be stating that an opinion 
signifies overt action on the part of a person toward 
the issue at hand. In short, a person who merely · 
gives a verbal·response to the issue is expressing 
an opinion, and the person who does sOm.ething about 
it is expressing an attitude. One is related to 
verbal behavior, the other to overt behavior.l6 
Murphy and Likert assert that opinions arise from 
attitudes. They believe that, 
The words "attitude" and "opinion" are loose terms 
borrowed from daily life and have not yet received 
any final definition through concrete empirical work; 
their meariing is far indeed from realizin§ the crisp 
finality of such terms as "ohm" and "erg.' And 
instead of attempting a lexicographer's task, we 
suggest that we wait till psychology finds out whether 
a logical distinction of this sort has any meaning in 
terms of a true separation of action from judgment; if 
a separation be discovered by research, let the new 
facts point to new definitions. For the present, 
we think.that most .opinions on public issues.arise 
partly from attitudes involving preparation for 
response, and that most preparation for response is 
affected so intimately by opinions that a sharp 
separation of the two is difficult. The convenient 
term "public opinion" will be used instead of·"public 
attitude". • · • f!7 · 
For the purpose of this study, opinions will be 
referred to as verbal responses stemming from the complex 
whole of attitudes. 
16capra, op. cit., p. 20. 
17Gardner Murphy and Renses Likert, Public o:einion 
and Individual (New York: Harper and Brothers Publishers, 
1938), p. 3.. . 
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Opinions .of Laymen About Education 
The magnitude of the American educational establi 
ment cannot be overestimated. According to the Saturday 
Review of Literature18 for one third of all Americans 
between the age of five and the age of retirement, educa-
tion is a full time occupation. Forty.-eight million are · 
students and nearly two million ~e teachers. "Nearly 
150,000 men and women are engaged in educational planning, 
management, and supervision and more than 200,000 citizens 
accept responsibility (without pay) for making policy 
as members of school and college boards.n19 ' 
In the past few years, shrill criticism of public 
education has reached a new crescendo. Some of this 
criticism is well-founded, some might be questioned. 
Mort and Vincent comment that, 
All the public has a stake in education. The public 
pays the bill. It should know what it is getting 
for its money. It should know why schools are cost-
ing more. The public has ~~ery right to ask pointed 
questions about education. · · 
18saturday Review of Literature, September 17, 
1960, p. 71. . . 
19tbid. 
-
20Paul R .. Mort and William s. Vincent, A Look At 
our Schools (New York: The Ronald Press Company, !9~6), 
PP• 6-7. 
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Cutlip and Center support the views of Mort·and 
Vincent. They contend that "the progress of the school 
as an institution of democracy depends upon the support 
of the public it serves.n21 
This ·period of inquiry by the public concerning 
education could signify vitality. ·It might suggest that 
complacency about education is being replaced by a concern 
over both its means and ends. The problem at hand, how-
ever, is how much of this criticism is well-founded and 
how much is based on emotional hearsay? 
Writin~ as laymen, Mort and Vincent present a 
plea for sane criticism of education. They assert that, 
It is important that the whole public realize what 
schools as an institution really are. Schools are 
not built only for children or solely as a conveniehce 
for the men and women of the community who have · 
children.· Schools are a social instrument the 
policies and practices of which merit the earnest 
consideration of evety serious-minded citizen. What 
the schools do now to individuals will help determine 
the kind of.people.we shall be in the22ext generation. Everyone has a stake inthis outcome. 
Hamlin concurs with this statement. He believes 
that, 
21scott M. Cutlip and Allen H. Center, Effective 
Public Relations (Englewood Cliffs~ N.J.: Prentice-Hall, 
Inc., 1958), p. 367 •. 
2~ort and Vincent, op. cit., p. 2. 
I 
.I 
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Public education has become an enormous and complex 
enterprise. Many citizens are baffled by it. Many 
have ceased to assume their responsibilities for it. 
Others are still asserting themselves, but lack a 
grasp of the total ente:t"prise, so that their efforts 
are sometimes more harmful than helpful.23 
Lippmann contends that education should be viewed 
in relation to its past accomplishments and its future 
problems. He states that, 
It (education) promises to solve the problem which 
is otherwise so nearly insoluble.--How to educate 
rapidly and sufficiently the ever-expanding masses 
who are losing contact. with the traditions of 
Western society. The explosive increase of the 
population in the past hundred and fifty years, its 
recent enfranchisement during the past fifty years, 
the dissolution-, or at least the radical weakening, 
of the bonds of the family, the churches, and of 
the local community have combined to ·make the 
demand upon the schools almost impossibly big.24 
Hamlin puts the problem right at the feet of the 
American public. He believes that "the gravest responsi-
bilities that this country has have been distributed among 
its citizens. • • • Nowhere are their responsibilities 
greater or their opportunities to act like Americans 
clearer than in their relationshi,.ps to public 
23Herbert M. Hamlin, The Public and its Education (Danville, Ill.: The Interstate Printers and PUblishers, 
1955), foreword. 
24walter Lippmann, The Public Philosophy (Boston: 
Little, Brown and Compan~, 1955), p. 73. 
• I 
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education. n 25 
How are the citizens accepting this responsibil-
ity? Ungaro states that, 
During the past year (1958) there were over 400 · 
articles about education in popular periodicals--
an increase of more than 100 over the previous 
year. Passing judgment on the schools is a great 
American pastime. Attacks on the schools are not 
new. Each generation critically reviews ···the 
schooling provided its young. Within each quarter 
century voices are raised protesting certain educa-
tional practices. Some of these criticisms are 
sincere and have merit, for the schools--like every 
other institution--are not perfect. However, a 
great deal of the criticism has been unjustified.26 
Perusal of articles and books concerning education 
written by laymen indicates an interesting selection of 
titles. Most of them are heavily weighed with words 
having distinct emotional connotations. The titles run 
the gamut from Why Johnny Can't Read27 to guackery in the 
25Herbert M. Hamlin, Citizen•s Committees in the 
· Public Schools (Danville, Ill.: Interstate 'Printers and 
Publishers, 1952), p. 15. 
. 
26oaniel Ungaro, How To Create a Better UndersL~-~~·-.. 
ing of our Schools . (Minneapolis: T. s. Denison and 
Company, Inc., 1959), p. 11~ 
27Rudolph Flesch, Why Johnny Can't Read (New York: 
Harper and Brothers Publishers:, ··1955) • . 
- 1.6 ~ 
Public Schools. 28 Other representative titles include 
"Do American Schools Educate?n; 29 "Are tlte Schools 
Neglecting the 3·R's?"; 20 "Do our Schools Need an S.o.s. 
and so on. 
Kermit Lansner, the editor of a book entitled 
Second-Rate Brains asserts that "for longer than most 
Americans now care to think, we l;lave been. producing a 
happy horde of second-rate brains.n32. 
In Our Children Are Cheated, Benjamin Fine claims 
that, 
America's public school system is confronted with 
the most serious crisis in its history. An acute 
teacher shortage, loweredmorale, inadequate sup-
plies, and a loss of confidence have combined to 
weaken public education in this country •••• 
Public confidence in the schools has dropped 
sharply. As a result, parents are turning in 
increasing numbers to private, parochial, and 
28Albert Lynd, Quackery in the Public Schools (New York: Grosset and Dun.lap, 1953) • 
29James Garret, "Do Americ.an Schools Educate?", 
Atlantic Monthly, February, 1953, pp. 68-70. . 
30 Ann Usher, "Are the Sch~ols Neglecting the 
3-R's?", Better Homes and Gardens, October, 1953, pp. 38-
45, 204-208. . ·. .· . . 
3loorothy Thompson, "Do.Our Schools Need an · 
S.O.S.?", The Ladies Home Journal, February, 1953, p. 11. 
32KermitL~sner (ed.), Second .. Rate Brains (New York: Doubleday and Company, 1958), p. 3. 
- 1-7 -
religious schools in the hope of getting a decent · 
education for their children •••• Many parents, 
the country over, are sending their children to 
non-public schools. They give this simple yet 
adequate reason: "The public school in our neigh-
borhood does not offer my child a good education." 
It is plain that the parents, the public, the 
average American citizen, want good schools. They 
believe in education. But they are distressed at 
what has happened to the public schools and educa-
tion generally.33 
The criticism covers all areas--from curriculum 
to buildings; from teacher training to lack of teacher 
training. States Keats about the latter area: "If your 
Johnny can't read, write,· or· do arithmetic, it may be due 
to the fact that his teacher can't do these things well 
herself.n34 
What are some of the reasons for this criticism? 
Ungaro believes that they are the following: 
1. An historical analysis of the last decade 
will reveal that it has been a chaotic one, 
marked by rapid change and many tensions • 
• • • Living conditions have changed 
markedly, but social concepts have not 
kept pace. • • • Despite the fact that the 
atom has been split, mankind still has not 
learned how to live with one another. 
Therefore, we have psychological explana-
tions of the motives of critics. An easy 
33Benjamin Fine, Our Children Are Cheated (New York: Henry Holt and Company, l9q7), pp. 2-3. 
34quoted in Scott, Hill, and Burns, op. cit., 
p .. 106 .. 
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way to rid oneself of responsibility, of 
tensions, and of uncertainties is to divert 
this feeling toward a target. A good target, 
which will offer little if any danger of 
retaliation or reprisal is the American pub~ 
lie schQol. 
2. Another reason for criticism of the schools 
is the desire for power. There are. a few 
people in this country who would like to 
see the publicschool system destroyed or 
whittled down to. practically nothing. • • • 
The foes of the schools are out to hoodwink 
Americans in.to believing that ttprogressive 
education" is responsible for many of the 
nation's ills .... 
3. Most of the attacks now being made on educa-
tion are possible only because many people 
are poorly informed about the objectives and 
values of modern school programs. • • • It 
is true that too many of our schools are in 
the hands of the 4B boys who are interested 
solely in bonds, buildings, budgets, and 
busses. It must always be kept as our first 
. conc3sn: Why we have schools, instead of 
how. 
The whole problem of criticism· of education is 
summed up by Ungaro when he asserts that the past decade 
has been one of uncertainty. It has been an era of 
turmoil in world affairs. Ungaro claims that in suc};J. an 
era there has been a search for a scapegoat. Many people 
have directed their pent up emotions against education 
as the cause of their troubles. "The height of this 
criticism was reached on that famous ~y of the year, 
35ungaro, op. cit., pp. 12-13. 
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October 7, 1957. With the . launching of Sputnik came an 
avalanche of criticism against the schools. Why is 
this?"36 . 
Ungaro believes that educators should give sin-
cere thought to this question. Research tells us that 
only a small majority of the critics are sincere antagon-
ists of education. The writer believes that the- majority 
of those criticizing education are doing so because of a 
lack of understanding. Ungaro further states that "just 
as life has changed in the past decade, so has education. 
-
However, we of the schools have not provided the enlighten· 
ment needed."37 
He continues by asserting that educators must 
provide school interpretation, so that the people will 
understand the schools. Ungaro claims that, 
Educators.need not be ashamed of the present day 
school. Far from it! They should be proud of the 
accomplishments of education. Faced with short-
ages of funds, shortages of teachers, and with 
mounting enrollments, the story of education has 
been a truly great one. Indeed "Never have so 
many owed so much to so few.n38 




Opinions of Educators About Criticisms of.Education 
Educators are the first ones to realize the prob-
lems facing education.· Kindred. feels that, 
As a social institution, owned and operated by the 
people, the school depends for its continuance and 
support upon the status of public opinion. The way 
citizens think and act in regard to selection of 
board personnel, tax rates, plant, cu~icular offer-
ings, salaries, supplies, equipment, special services, 
and the like, not only establishes the limits of · 
institutional functioning, but also-influences the 
policies and practices by which·. the work of the 
institution is done.3~ 
Beckwith believes that the problem seems to be 
one of lack of direction on the part of the critics. She 
states that, 
Today's parents are concerned·with the difference 
between education as they received it and education 
as their children are receiving it. They want the 
best for their children, but disagree on what is 
best. The demand for information, as well as the 
need for its dissemination has caused publication 
of a large number of articles in the national maga-
. zines on all phases of the subject of education. 
The number during .1953 increased 100 per4cent over the number of suCh articles during 1948. 0 
'Following in the same direction, Capra asserts 
Of all public institutions the school is perhaps 
closer to the public than any other government · 
39Kindred, op. cit., p. 8. 
40norothy L. Beckwith, "Public Relations of Public 
Schools Recommended And In Use For Conducting Good Schools 
Including Improving the Curriculum and Securing Better 
Housing" (Unpublished Master's thesis, School of Education 
Boston University, 1954), pp. 2-3. · 
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agency. Each individual school is a closely knit 
organization and, for the most part, its members 
meet regularly throughout the year •••• The citi-
zens have a direct voice and have greater control 
in the levying of taxes and expenditures with refer-
ence to the schools than they do for any other 
governmental functions. Arouse the wrath of a 
school community and action is swift and direct 
with little evidence of bureaucracy, so c~on in 
the more complex federal scheme of things.4l 
Coakley feels that most of the criticism of 
education stems from a minority group which has spread 
its influence throughout the country. This group, he 
believes, is "armed with much mis-information and many 
generalizations.n42 He contends that one of the major 
problems facing education develops from the fact that 
the general reading public does not read in a critical 
fashion and tends to blithely accept the critic's 
generalizations. He continues by stating that, 
Much of the material attacking the schools is based 
upon little information. Too few of the critics 
present any real constructive solution, and in too 
41James Capra, "A Study of the Attitudes of 
Parents Toward Current Educational Practices in the 
Elementary School and Some Influencing Factors" (Unpub-
lished Doctoral dissertation, School of Education, Boston 
University, 1955), pp. 1-2. ·. 
42Philip o. Coakley,- "A Study of the Expressed 
Attitudes of Elementary School Educators, Element~ry Scho~ 
Children, and Parents of Elementary School Children Concen~ 
ing the Curriculum, Teaching Methods, the School Plant, anj 
the School Personnel," (Unpublished Doctoral dissertation, 
School of Education, Boston University, 1956), p. 5. 
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many instances the "color" language distorts and 
distracts from the real issu~s. Many criticisms 
are honest and we.ll•intentioned, but ,lack basis 
and information. Too; there are more people than 
we would perhaps liketo realize who honestly do 
not believe in the principles of public education.43 
Coakley also asserts, as does Capra, 44 that "a tax-
supported facility isalways subject to criticism. 45 He 
believes that "irresponsible reporting, off~the-cuff 
statements, irrational and emotional thinking have 
contributed to an unwarranted attack, an attack concen-
trated on and against.· the schools. u46 
Cutlip. and Center are. even stronger in their 
criticism of the critics of education. They affirm that, 
Few people have even a superficial knowledge of 
the virtues or shortcomings of. the schools they 
support. Consider for example the emotional out-
bursts that can be aroused by the stereotype, 
"progressive education." Or the absurd falsity of 
the stereotype of the teacher as a stern spinster. 
or ponder the problem of a tax~payer weighing a 
tangible tax bill for a new school building against 
the unseen cost of going without a new building. 
One of the tough p~oplems lies in the fact that the 
social cost of inadequate education cannot be 
demonstrated conc~etely.47 
43tbid., p. 6. 
44capra, op·. cit., pp. 1•2. 
45coakley, op. cit., p. 5. 
46 Ib.id. 
-
47cutlip and center, op .. cit., p. 371. 
- 23 -
The writer believes .that, for the most part, 
educators are willing to evaluate the situation in terms 
of self-criticism. In other words, educatol;'s realize 
that a great deal of the misunderstanding about education 
stem from the fact that the public_has not been fully 
enlightened concerning both the problems and the assets 
of American public school education.. Laycock supports 
this feeling by asserting that, 
Today the schools are under fire, and many principa~s 
and teachers feel frustrated in attempting to carry 
out their e4ucat1on~l responsibilities. Frankly, we 
teachers .had best ask.ourselves how much of it is our 
own fault. Has our assumptionbeen that the policies 
regarding the aims of the school, curriculum, methods 
of discipline, quality Qf teaching, administrative 
devices, and nature of the school plant and equipment 
are chiefly our responsibility as .. educational leaders, 
and that the layman should keep his hands off such 
matters? If so, we are_asking for trouble. . 
In the last .analysis, in a democracy, parents and the 
public determine all the major school policies. This 
.is done not· only thl:'ough school boardswhich represent 
the will of the people but even more strongly through 
public opinion. · 
Let us make no mistake about the matter. The public 
. determines the aims, and objectives of its schools. 
If the public wants the elementary school to do 
nothing but teach the "3 R' s," that will be what it 
will do. If it wants the high school to "train the 
mind"--in the ·sense of the intellect only~ ... that is 
what the high school will attempt to do. 
• • • teaChers must, in order to get on with their job, have the backing of public opinion.48 
48s. R. Layc~ck, "Partnership With Parents," 




In support of this: theocy of increased cooperation 
·; 
between the public and their schools, Hines and Grobman 
state that "it is certainly easier to te~ch in a school 
where the pupils, parents,: andentire community have a 
'i 
positive attitude toward the school, where they like the 
school and feel it is an integral part of the community 
life."49 They continue-by asserting tJ;lat, 
Despite·lack of parent~l information about their 
schools, parents do have a different feeling towards 
lftheir" school than th~y do about schools in general. 
Although they·may be critical of "modern" education, 
or of today's schools,: there is generally some sense 
of proprietary pride in their own school, thB't ·· 
transcends criticism of schools in general.5 . 
Hines and Grobman contend that "when parents, who 
generally are among the loudest complainants, are biltought 
down to specifics on a parent-school questionnaire their 
replies are largely favoraple. Relatively few harshly 
critical questionnaires are received· ••• u 51 
What, then, are some of the solutions educators 
offer for the current crisis1 ·yeager believes that 
Think 





"education as a community ienterprise cap be maintained only 
~ 
by the intelligent and active support of its citizens. 
" . 
Hence, the education of the adult becomes a necessary 
accompaniment of any educational.program.n5Z 
Coakley states tha~, 
Common points•of view spring from the sharing of 
common experi~nces.. Success cannot be insured if 
the thinking, the attitudes and opinions of 
people, remains clbuded to issues. Through 
vicarious experiences' there evolves enlighten-
ment and understanding. An enlightened public 
must be included a~ participants in educational 
planning. Then, ahd only then, will just criti• 
cism be53valid. Then will merited criticism be valid. 
Coakley continues by saying that "education is a 
community experience. Cooperative activity and agreement 
of what constitutes a good: educational program should 
. ! 
result in greater understanding and fuller support from 
the citizenry."54 
Bernays believes ··that education needs voluntary 
groups that will educate·t}le public about education and 
I 
"so create the necessary public.demand for laws that will 
.52william A. Yeagek, School-Community Relations 
(New York: Dryden Pres~, . 1951) , p. ·to.· . 
53coak:l.ey, op .. cit1., pp. 6-7. 






save and improve our scho~l system.n55 
Capra contends th~t "it is not possible to main-
1 
tain a good school without a well-informed public and 
without its active support .. ••56 
Cutlip and Centerlseem to synthesize the afore-
mentioned statements by aJserting that 11 the key to sound 
I 
relationships (between th¢ school and the community) is 
I . 
(the) development of the ~dea that education is the job 
i 
of all citizens. In achi~ving this, educators must take 
I 
the public into partnersh~p, using wisely the tools of 
1 
persuasion, information, Jnd cooperation.u57 
Like the critics ~f education, educators have 
I . 
also been writing articleJ about their schools.. Unfor-
1 
tunately, however, these ~rticles have, for the most part, 
. . I 
appeared only in professidnal journals. Some representa-
tive titles are: "They cJiticize When They Don't Know"; 58 
1
1 59 
"We Need To Keep the Public Informed"; "Educating About 
i 
I 55Edward L •. Berna!s, Public Relations (Norman,· 
Oklahoma: University of Qklafioma Press, 1952), p. 278. 
. 56 i . 
Capra, ,op. cit. ,i p. 5. 
I 
·57 Cutlip and Cent~r, op. cit., p. 368 • 
58 
· W. H. Pollard, 
Know," School Executive, 
.. i 
'~They Criticize When They Don' t 
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Education"; 60 and "How Can You Wil Support For Your 
Schools?"61 
.Among the few articles which have appeared in 
national magazines, there are, perhaps, more color words 
in the titles. For example: "Fighting Answers to Six 
Charges Against OUr Schools"; 62 "Public Schools Crowd Up 
But Teach Kids Bettern; 6 3 "The Truth About OUr Public 
Schoolsn; 64 and "Public Schools Are Good Schools.n65 
It would appear that educators and the public are 
balanced at either end of a teeter-board. Neither one 
knows what to expect of the other; neither one is certain 
60H. W. Schooling, "Educating About Education, u 
School Review, January, 1956, pp. 3-7. 
61T. c. Featherstone and A. s. Southard, "How Can 
You Win Support For Your Schools?", Scholastic Board 
Journal, December, 1955, pp. 17-18. 
62E. o Melby and J. H. Pollack, "Fighting Answers 
to Six Charges Against OUr Schools," Parents Magazine, 
September, 1952, pp. 24·25. 
63
"Public Schools Crowd Up But Teach Kids Better," 
Business Week, May 12, 1951, pp. 114-16. 
64
"The Truth About our Public Schools,n Changing 
Times, The Kiplinger Magazine, June, 1954, pp. 6-8. 
65n. S. Arbuckle, "Public Schools Are Good Schools, 
Christian Century, April 9, 1952, p. 429 • 
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what the other is doing. It is readily apparent, however, 
that the major portion of the criticism of education stems 
from lack of information or mis-construed information. 
Educators must take the initiative and keep the public 
informed in regards to the present and future educational 
situation. If this is accomplished, pebhaps some of the 
criticism will, at least, be valid. The American 
Association of School Administrators, in their objectives 
of school public relations, suggest a means by which the 
aforementioned may be accomplished. These means are as 
follows: 
1. To inform the public about the work of the 
schools. 
2. To establish confidence in the s.chools. 
3. To rally support for proper maintenance of 
the educational program. 
4. To develop awareness of the importance of 
education in a democracy. 
5. To improve the partnership concept by uniting 




To integrate the home, the school, and the 
community in meeting the needs of the children. 
To correct misunderstandings a§ to the aims 
and objectives of the schools.b6 
66American Association of School Administrators, 
op. cit~, p. 254. · 
' I . 
I 
CHAPTER III 
PLAN OF PROCEDURE 
·, ·Introduction 
In order to develo~ an instrument which would 
measure parental opinions. of today' s elementary school,· 
it was necessary to constrpct a questionnaire consisting 
of statements of differing'points of view. This instru-
ment was then administered to a selected population. 
Construction:of the Instrument 
Initially eleven categories served as the basis 
for the questionnaire cont¢nt. 
·· the following areas: 
These categories included 
1. curriculum 
2. Rate of Progress 
3. Di~cipline 
4. Teaching methods· 
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11. Self-direction procedures 
A total of one hundred fifteen statements were 
then constructed around these.eleven categories. The 
next step consi$ted of bombining the eleven areas into 
three •. The three final categories for the questionnaire 
were: Teachers and Teaching M~thods, Course.Content, and 
Discipline. At the same time; the number of statements 
was reduced from one hundred fifteen to sixty. This was 
accomplished by having two.people read the entire list of 
statements separately. They then indicated on a separate 
piece of paper the numbers,of any statements which seemed 
ambiguous or not clear. These results were compared. 
Any statement whiCh they listed was eliminated. 
By further elimination,· the·number of statements 
was reduced from sixty to thirty-six, or twelve statements 
per category. The same proc_edure was used as above except 
that four people judged the statements independently. If 
the majority of the group found a statement ambiguous or 
not clear, it was eliminat~d. 
... 
These thirty~six statements were then rated by four 
different people on a basis of negative or positive reac-
tions. This appraisal also further indicated those state-
ments which were ambiguous or· statements which were not 
clear to the reader. Hence, sixteen more statements were 
eliminated. 
This rating process was accomplished by presenting 
each pers.on with a list of the thirty ... six statements. They 
individually indicated. by use of a positive(+) or negative 
(-) sign those statements to which they had a negative or a 
positive reaction. ·At the same time they noted any state-
ments which were not clear to them. The writer then com-
;. 
pared the four sheets.. Those· statements which the majority 
agreed upon as being either negative or positive were then 
selected and listed. Those statements which were indicated 
as not being clea~ were eliminated. Negative and positive 
statements followed each other alternately in order to 
balance the instrument. 
Thus, the final instrument consisted 'of three cate-
gories (Teachers and Teaching Methods, Course Content, and 
Discipline). Each category contained eight statements to 
which the interviewee was to react. An attempt had been 
made to equalize the positive and negative statements in 
each ·category. · 
A sample page from the. questionnaire follows: (The 
com estionnaire ma be found in the A 
~ 32·-
6. A child who cannot keep up with his 
class must realize that he is in~ 
SA A. ? D SD 
ferior and become resigned to· it •••• () () () () () 
7. Using children to teach other child-
ren is a good idea ............. ~ • .. • .. • • () () 0 () () 
8. Children should learn Latin to train 
their minds .................. ;. • • • • • • • () .() () () () 
II Course Content 
l. Themajorpurpose of the school cur~ 
rlhculum is to develop.in the child a 
complete mastery of read~ng~ wri~ing 
and arithmetic ••••••••• ~ ... • • • • .. • • • • • • () () () () () 
2. If a child does not read well at his 
present grade ·level; he should not 
be promoted to the next .grade. • • • • • • () () () () () 
3. Arithmetic should be· taught by in-· 
tensive drill with the.hope that un-
derstanding will follow.. • • • • • • • • • • • • () () () () () 
4. Science is being neglected in the 
average. school today. • • .. .. • • • • .. • • • • • • · 0 () 0 () () 
5. Children should have a say in what 
they are going to study ••• ~ •• ~....... . () () () · () () 
Page 3 of 4 · 
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Scoring Techniques 
The interviewees were asked to react to the state-






The. actual ratings were tabulated on each ques-
tionnaire as follows:· 
Listed below is a series of items or statements to which 
you are to give your reactions •. After reading an item 
carefully, you are to indicate the extent of your agreement 
or disagreement as followsi 
SA A ? D SD 
Strongly Agree, mark under ........ (). () () () () 
Agree, mark under ... ~ •••••• • ••••• () · () () () () 
Cannot decide, mark under .......... () () () () 0 
Disagree, mark under ••••••••••• ~() () () 0,0 
Strongly disagree, mark under •• ~() () () () () 
In the final .tabulation afte.r the interviewing 
had been completed, each sta!=ement was listed on a 
separate page. The page was separated in half vertically 
by division into Group I (parents with children in an 
elementary school presently) and Group:CII (parents not . 
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presently having children in an elementary school). The 
page was then divided hori~ontally into the five categories 
of the rating scale {Strongly Agree, Agree, No Opinion, 
Disagree:; Strongly Disagree). The totals for each section 
of each statement were then tabulated. 
The Communit;z Selected for Stud;z 
The community selected for this study was a town 
adjacent to Boston, Massachusetts. The town has a popula-
tion of about 8,000 and is located approximately fifteen 
miles West of Boston. 
Selection of the.Population 
Th·e population was selected at random by the use 
of a town directory. The writer then ascertained by use 
of personal inquiry what per cent of the population had 
children in elementary schools. The final population con ... 
sis ted of fifty people.· of various socio""economic levels. 
This population was further subdivided to include twenty-
five .parents with children in elementary schools and 
twenty-five parents whose children were of an age level 
beyond elementary school~ 
. -
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Survey· Procedure' 
Once the ··population· of fifty people had been 
selected and subdivided into two groups of twenty-five 
each, the writer then contacted each member of the popula-
tion personally. Individually typed letters were sent out 
to the parents. These letters explained that the writer 
was conducting a survey of opinions about education and 
that the parents would be contacted to arrange for an 
interview at thei;t; convenience. (A copy of the letter 
may be found in the Appendix.). 
A short period after the letterswere sent to the 
parents, telephone·. calls were made to each parent and a . 
time was agreed upon for an int:erview. ·The writer inter-
viewed each membe.r. of the population· in his or her home. 
The parents reactedto the statements in the.instrument on 
the basis of the above-mentioned scale .. 
CHAPTER IV 
ANALYSIS OF DATA 
It was the purpose of this study to compare 
parental opinions towards.the elementary school. An in-
quiry form was designed to obtain the opinions of two 
dichotomous groups~ 
Group I consisted of parents with children cur- . 
rently enrolled in elementary schools. Group II were 
those parents whose children were of an age level beyond 
the lower school. 
The inquiry form was a$linistered.to fifty people 
who live in a town adjacent to Boston, Massachusetts. 
This inquiry form consisted of twenty-four statements to 
which the parents reacted. 
The parent reacted to each statement on the basis 
of five categories¥ These categories consisted of five 
degrees of react,ion.. The degrees were: Strongly Agree, 
Agree, No Opinion, Disagree, and Strongly Disagree. 
The responses to each category of the statements 
for Groups I and II were totaled. Frain the totals, per-
centages of tonal response were ascertained. From these 
- 36 ... 
percentages, the standard error was computed. This compu-
tation was' accomplished by the use of "the Table of 
Standard Errors of Percentages forVarying Numbers of 
Cases. nl 
Following this step, both the differences of 
response and the standard error of the difference was 
determined for each category of each statement. Once the 
standard error of .the difference had been computed, the 
critical ratio for each category was ascertained. The 
.percentages of response for the No Opinion category were 
determined b~t these were not used in the final computa-
tion for each table. However, they are indicated at . the 
bottom of each table. 
Tables l-24 consist of an analysis of the twenty-
four statements of the inquiry form. Each category of 
response has been analyzed. The tables consist of two 
groups. Group I. consists of parents with children cur-
rently enrolled in elementary schoo~s. · Group II are those 
parents with children not in an elementary school. 
Sincethe above analysis did not reveal any total 
agreement for either group with the statements presented, 
· . ~arold A. Edgerton and Donald G. Paterson, 11The 
Table of Standard Errors of.Percentages for Varying Numbers 
of Cases," Journal of Applied Psychology, Volume 10, 
September, 1926. · 
c 
.. 
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the data were rearranged.andreanalyzed .. In this second 
analysis, the Strongly Agree and the Agree categories 
were added together for each of the dichotomous groups 
and ~gain an attempt was made to determine whether or 
not the differences were statistically significant. This 
information is presented in tables 25-48. 
In tables 25-48, first the Strongly Agree and 
Agree categories for Groups I and II were totaled. From 
the totals, the percentages of response were computed. 
Then by the means of the following formula, the standard 
error of proportion was ascertained: 
P equals the percentage or proportion, q equals 
the difference between.p and 1.00 and n equals the number 
of cases. 
Having determined the standard error of proportion, 
the standard error squared, the standard error of the 
.. 
difference, and the critical ratio were computed. 
Tables 25 ... 48 are~arranged with the highest per-
centages at the beginning and the lowest towards the end. 
- -~-
Table 1. One of the Primary ·Purposes of Education is to 
Assist Children in Their Personal and Social 
Adjustment 
Groups Per Cent 
. 2 
S.E. Diff. ~iff •. C.R. 
Strongly I 36 .009126 
20% .137 1.459 
Agree II 56 .009801 
·I 36 .009:1:.26 
Agree 20% .121 1.652 
II 16 .. 005329 
I. 20 .• 006400 
Disagree 
--· -- --II 20'·. .006400 
Strongly I .s .002916 
4% .066 0.606 
Disagree II 4 .001521. 
No Opinion: Group II~-4% 
An examination of Table l indicates that in the Strongly 
Agree category.the·difference between Groups I and II is 
20 per cent~ The critical ratio ofl.459 indicates that 
the difference is not ·.statist:f..cally :?igri.ificant. 
·In the Agree category the difference'between Groups I and 
II is 20 per cent.. 'the critical ratio of 1.652 indicates 
that the difference is not statistically significant. 
In the Disagree category the difference between Groups I 
and II is zero per cent •. In other words there was no·dif-
ference between groups.·. · 
In the Strongly Disagree category the difference between 
Groups I and II is 4 per cent. The critical ratio. of .606 





Table 2. Anything that is Memorized is. Thoroughly Learned 







Groups ~er Cent. S.E.2 Dif£. S.E.Diff. C.R • 
I 4 • 001521 
20% .093 3.117 
II 24 .007225 
I 
-- -- 4% ~039 1.025 
II 4 .001521 
I 56 .009801 
12% .140 0.857 
II 44 .. 009801 
I 40 ~009604 
12% .133 0.975 
I-I 28 .008100 
An examination of Table2 indicates that in the Strongly 
Agree category the difference between_(iroups I and II_is 
20 per cent. The critical ratio of 3 .. 117 indicates that 
the diffex:ence is statistically significant. 
. . . 
In the Agree category the difference between Groups I and 
II is 4 per cent. The critical ratio .of 1.025 indicates 
that the difference is not_statistically significant • 
. It can be noted in the Disagree category that the differ-
ence between Groups I and ·rr is 12 pe't' cent. The critical 
ratio of .. 857 indicates that the diff.erence is not 
statistically significant. 
In the Strongly Disagree category the-difference between 
Groups I and II is 12 per cent. .. The critical ratio of 




Table 3. We Need to Improve the Quality of Teaching in 
Our Schools 
Groups Per Cent S E 2 . · .. Diff. S.E.Diff. C .. R • 
Stronglyr .I 28 ,.008100 
40% .. 129 3.100 
Agree II 68 .008649 
I 60 •. 009604 
Agree 32% .133 2.406 
. II 28 .008100 . 
I 12. .• 004225 
Disagree 8% .076 1.052 
II 4 .001521 
Strongly· I 
-- --
-- -- --Disagree II 
--
...... 
Art examination of.Table 3 indicates that in the Strongly 
Agree category the difference between Groups I and II is 
40 per cent .. The critical ratio of 3.100.indicates that 
the difference is statistically significant. 
It can be noted in the Agree category that the difference 
between Groups I and II is 32 percent. The critical 
ratio of 2.406 indicates that the difference is statis-
tically significant at the·. five per cent level. 
In the Disagree category the difference between Groups I 
and II is 8 per cent. The critical ratio ·of 1.052 indica 
that the difference is not statistically significant .. 
In the Strongly Disagree catego:cy the difference between 
Groups I arid II is zero percent. ·In other words, there 




Table 4. It is Undemocratic to Group Children in the 
Classroom According to Their Abilities 




20% .080 2.500 
Agree II 20 .006400 
I .... 
--Agree 8% .054 1.481 
II 8 .002916 
I 44 .009801 
Disagree 
-- -- --II 44 .009801 
Strongly I 56 .. 009801 
28% .134 2.089 
Disagree II 28 .008100 
An examination of Table 4 indicates that in the Strongly 
Agree category the difference between Groups I and II is 
20 per cent. The critical ratio of 2.500 indicates that 
the difference is statistically significant. 
In the Agree category the differen.ce between Groups I and 
II is 8 per cent. The critical ratio of 1.481 indicates 
that the difference is not statistically significant. 
In the Disagree category the difference between Groups I 
and II is zero per ceJ;lt. In other words, there was no 
difference between ~he groups. 
It can be noted in the Strongly Disagree category that the 
difference between Groups I and II is 28 per cent. The 
critical ratio of 2.089 indicates that the difference is 
statistically significant at the five·per cent level. 
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Table 5 .. Bright Children are Being Adequately Challenged 
in MOst Schools Today 
Groups Per Cent . S.E .. 2 Diff. S.E.Diff. C.R • 
Strongly I 8 . • 002916 
4% .. 066 .652 
Agree II 4 .001521 
I 40 .009604 
Agree 24% .122 1.885 
II . 16 .005329 
I 28 .008100 
Disagree 12% .133 .. 902 
II 40 .009604 
Strongly I 24 .007225 
·16% .. 130 1.231 
Disagree II 40 .• 009604 
Table 5 indicates that in the Strongly Agree category the 
difference between Q~oups I and II is 4 per cent. The 
critical ratio of .652 indicates that the difference is 
not statistically significant. · 
In the Agree category thedifference.between Groups I and 
II is 24 per cent. The critical ratio of 1.885 indicates 
that the diff~rence is not statistically significant. 
In the Disagree ca~egory the difference between Groups I 
and II is 12 per cent. The critical ratio of .902 indi• 
cates that the difference is not statistically significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 16 per cent. The critical ratio of 




Table 6. A Child Who Cannot Keep up with His Class Must 
Realize that He is Inferior and Become Resigned 
to It 



























Disagree II 68 .009604 
No Opinion: Group II--4% 
8% .054 1.481 
8% .054 1.481 
12% .122 .984 
.135 .592 
Table 6 indicates that in the Strongly Agree category the 
difference between Groups I and II is 8 per cent. The 
critical ratio of 1.481 indicates that the difference is 
not statistically significant. 
In the Agree category the difference between Groups I and I 
is 8 per cent. The critical ratio of 1.481 indicates that 
the difference is not statistically significant. 
In the Disagree category the difference between Groups I an 
II is 12 per cent. The critical ratio of .984.indicates 
that the difference is not statistically significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 8 per cent. The critical ratio of 
.592 indicates that the difference is not statistically 
significant. · 
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No Opinion: Group I-·8% 
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Table 7 indicates that in the StronglyAgree category the 
difference between Groups I and II is 20 per cent. The 
critical ratio of 2.150 indicates.that the difference is 
statistically significant. 
In the Agree category the difference between Groups I and 
II is 8 per cent. The critical ratio of .57l·indicates 
that the difference is not statistically significant. 
In the Disagree category the difference between Groups I 
and II is 12 per cent. The critical ratio of 1.034 indi· 
cates that the difference is not statistically significant. 
In the S tr.ongly .Disagree category the difference between 
Groups I and II is 32 per cent. The critical ratio of 






Table 8. Children Should Learn Latin to Train Their Minds 
Groups Per Cent S.E. 2 Diff. S.E.Diff. C.R. 
Strongly I 4 .001521 
28% .100 2.800 
Agree II 32 .:008649 
I 8 .002916 
Agree 16% 
II 24 .007225 
"100 1.600 
I 44 .009801 
Disagree 12% 
II 32 .008649 
.135 .888 
Strongly I 36 .009126 
28% .109 2.568 
Disagree II 8 .002916 
No Opinion: Group I--8% 
Group II--4% 
An examination of Table 8 indicates that in the Strongly 
Agree category the difference between GrQups I and II is 
28 per cent. The critical ratio of 2.800 indicates that 
the difference is statistically significant. 
In the Agree category the difference between Groups I and 
II is 16 per cent. The critical ratio of 1.600 indicates 
that the difference is not statistically significant; 
In the Disagree category the difference between Groups I 
and II is 12 per cent. The critical ratio of .888 indi-
cates that the difference is not statistically significant. 
In the Strongly Disagree category the_difference between 
Groups I and II is 28 per cent. The critical ratio of 
2.568 indicates that the difference is statistically 
significant. · 
Table 9. The Major. Purpose of the School Curriculum is to 
Develop in the Child a Complete Mastery of 
Reading, Writing and Arithmetic · 






















No Opinion: . Group II-... ~% 

















Table 9 indicates that in the Strongly Agree category the 
difference between Groups I·and.Il is.4 per cent. The 
critical ratio of .344 indicates that the difference is 
not statistically signifi:cant. · 
It can be noted in the Agree category that the difference 
between Groups I and II is 16 per cent. · The critical ratio 
of 1.280 indicates that the ·difference is not statistically 
significant. 
In the Disagree category the difference between Groups I anc 
II is 32 per cent. '!he critical ratio of 2.410 indicates 
that the difference is statistically significant. 
It can be noted in-the Strongly Disagree category that the 
difference between Groups I and II is 8 per cent. ·'!he 
critical ratio of .888 indicates that the difference is not 
statistically significant. · 
Table 10. If a Child Does Not Read Well at His Present 
Grade ·Level, He Should Not be Promoted to the 
Next Grade 


































24% .085 2.·823 
.080 2.500 
16% .140. 1.143 
32% .112 2 .. 857 
It can be noted in the.Strongly Agree category of Table 10 
that the difference between Groups I and II is 24 per cent. 
The critical ratio of 2.823 indicates that the difference 
is statistically significant. 
In the Agree category the difference between Groups I and n 
is 20 per cent.. The critical ratio of 2.500 indicates that 
the difference is statistically significant. 
In the Disagree category the difference between Groups l an 
II is 16 per cent. The critical ratio of 1.143 indicates 
that the difference is not statistically significant. 
In the Strongly Disagree category.the difference between 
Groups I and II is 32 per cent. The critical ratio of 
2.857 indicates that the difference is statistically sig-
nificant. 
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Table 11. Arithmetic Should be Taught by Intensive·Drill 
with the Hope that Understanding Will Follow 







































Table 11 indicates that.in the Strongly Agree category the 
difference between Groups I and I~ is 12 per cent. The 
critical ratio of 1.250 indicates that the difference is 
not statisticallysignificant. 
In the Agree category the difference between Groups I and 
II is 16 per cent. The critical ratio of 1.797 indicates 
that the difference is not statistically significant .. 
It can be noted in the Disagree category that.the differ-
ence between Groups I and II is 12 per cent. The critical 
ratio of .857 indicates that the difference is not 
statistically significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 16 per cent. The critical ratio of 
1.290 indicates that the difference is not statistically 
significant. 
e -~-
Table 12. Science is Being Neglected in the Average 
School Today ·. 
Groups Per Cent . 2 s.E. Diff. S.E.Diff. C.R • 

































An examination of Table 12:shows that in the Strongly Agree 
category the difference between Groups I.and II is 28 per 
cent. The critical ratio of 2.800 indicates that the dif-
ference is statistically significant. 
In the Agree category the difference between Groups I and 
II. is 4 per cent.· ·The critical ratio. of .408 indicates 
that the difference is not. statistically significant. 
In the Disagree category the difference between Groups .I 
and II is 12 per cent. The critical ratio of .857 indicate 
that the difference is not statistically significant. 
In the Strongly Disagree category the differen~e between 
Groups I and II is 24 per cent.· The. critical·ratio of · 
2.448 indicates that the.difference is statistically 









Children Should Have a Say in What They are 
Going to Study . 



































In the Strongly Agree category of Table 13 the difference 
between Groups I and II is 28 per cent. The critical ratio 
of 2.616 indicates that the di;ference is .statistically 
significant • ·. · . 
It can be noted in the Agree cAtegory that the difference 
between Groups I and II is 8 per cent. TQe critical 
ratio of .634 indicates that thedifference is not 
statistically significant. 
In the Disagree category the.difference between Groups I 
and II is 8 per cent. 'The critical ratio of •. 610 indicates 
.that the difference is not statistically significant. 
In the Strongly Disagree category the difference between 
·Groups I a:nd II is .28 per cent• · The critical ratio of 
2.545 indicates that the difference is statistically sig-
nificant .. 
__ ___.__, -~----· . 
i! 
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Table 14. Today's Youngsters Who Finish Grammar School 
are Not as Well~Educated as Those Children in 
the Same Situation 25 Years Ago 
Groups l?er Cent S.E. 2 Diff. S.E.Diff. C.R. 
Strongly I .... 
-- 24% .085 2 .. 823 
Agree II 24 .007225 
I 41 .001521 ' 
Agree. 8% .076 1.052 
II 12 .004225 
. ' 
I 44 .009801 
Disagree 16% .134 1.194 
II 28 .008100 
Strongly I 52 .. 010000 
16% .138 1.150 
Disagree · II 36 .009126 
An examination of the Strongly Agree category of Table 14 
indicates that the difference between Groups I and II is 
24 per cent. The critical ratio of 2.823 indicates that 
the difference is statistically significant. 
It can be noted in the Ag~ee category that the difference 
between Groups I and II is 8 per cent. The critical 
ratio of·l.052 indicates that the difference is not sta-
tistically significant. · 
I 
In the Disagree_category the difference between Groups I 
and II is 16 per cent. The critical ratio of 1 .. 194 
indicates that the difference is not statistically sig-
nificant. 
In the Strongly Disagree_ category the difference between 
Groups r·and II is-16 per cent •. The critical-ratio of 
1.150 indicates that .the difference is not statistically 
significant. · · 
. -· --
Table 15. There Should be More Emphasis in the Schools on 
Teaching Children How to Get Along with Others 
Groups Per Cent- S.E .. 2 ·oiff. S.E.Diff. C.R. 
16%. .111 1.441 
16% .118 1.356 
40% .127 3.150 
4% .085 .473 
Table 15 shows that in the Strongly Agree catego;y the 
difference between Groups I and II is 16 per cent. The 
critical ratio of 1.441 indicates that the difference is 
not statistically significant. -
. - . 
In the Agree category the difference between Groups I and 
II is 16 per cent. The critical ratio of 1.356 indicates 
that the difference is riot statistically significant. 
In the Dis~gree category the dif_ feren_ ce between Groups I 
and II is 40 per cent.. The ·critical_ ratio of 3.150 _ 
indicates that the difference is statistically.significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 4 per cent. The c-ritical ratio of .473 





Table 16. Generally Speaking, Schools Today are Trying to 
Teach the Children Too Much 
Groups Per Cent s.E. 2 Diff .. S.E.Diff. C.R. 
Strongly I 
-- --
- 36% .096 3 .. 750 
Agree II 36 .. 009126 
I 4 .001521 
Agree 16% .. 089 1.797 
II 20 .. 006400 
I 48 .010000 
Disagree 20% .134 1.493 
II 28 .008100 
Strongly I 48 .010000 
12% .123 .975 
Disagree II 16 ··.005329 
An examination of Table 16 indicates that in the Strongly 
Agree category the difference between Groups I and II is 
36 per cent. The critical ratio of 3.750 indicates that 
the difference is statistically significant. 
In the Agree category the difference between Groups I and 
II is 16 per cent. The critical ratio of 1.797 indicates 
that the difference is not statistically significant. 
In the Disagree category the difference between Groups I 
and II is 20 per cent. The critical ratio of 1.49.3 
indicates that the difference is not statistically sig• 
nificant. 
It can be noted in the Strongly Disagree category that 
the difference between·Groups I and II is 12 per cent. 
The critical ratio of .975 indicates that the difference 
is not statistically significant. 
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Table 17 .. In General, Schools Allow Children Too Much 
Freedom 
Groups Per Cent 
. 2 
S.E. Diff. S.E.Diff- C.R. 
Strongly I 
-- -- 16% .073 2.191 
Agree II 16 .005329 . 
I 24 .007225 
Agree .---- -- ---II 24 .007225 
I 48 .010000 
Disagree 
-- -- --II . 48 .010000 
Strongly I 28 .008100 
28% .090 3.111 
Disag!E'ee -II ...... 
--; 
No Opinion: Group II-:.12% 
.. In the Strongly Agree category of Table 17 the difference 
between Groups I and II is 16 per cent. The critical 
ratio of 2.191 indicates that the difference is statis-
tically significant. 
In the Agree category the differer~.ce between Groups I and 
II is zero per cent.· In other words,_ there was no differ-
ence between the two groups. · 
_ In the DiSagree category 1:he difference between Groups I 
and II is zero per cent.. . There was ·also no difference in 
-this category between the two-groups. 
In the Strongly Disagree category the difference between 
Groups I and II is 28 per cent. The ·critical ratio of 
3.111 indicates that the difference is statistically sig-
nificant. 
- ..;. 56 ---
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Table 18. Children Should Help Decide What Their Classroom 
Rules Should Be · · 
Groups Per Cent s.E. 2 ·Diff. S.E.Diff. C.R. 
Strongly I 24 .007225 
12% .107 1.121 
Agree II 12 .004225 
I 64 .009126 
Agree 8% .137 .584 
II 56 ~009801 
Disagree I 8 ~002916 
12% .096 1.-250 
II 20 .. 006400 
Strongly I 4 .001521 
8% .. 076 1.052 
Disagree II 12 .004225 
An examination of Tabl.e .•18 indicates that in the Strongly 
Agree category the difference between Grouis I and II is 
12 per cent. The critical ratio· of 1.121 ndicates that 
the difference is not statistically significant. 
It can be noted in the Agree category that the difference 
between Groups I and II is 8 · per cent.. The critical ratio 
of .584 indicates that the difference is not statistically 
significant. · · . · 
In the Disagree category the difference between Group_s I 
and II is 12 per cent. The critical ratio of 1.250 
indicates that the difference is not statistically sig-
nificant. 
It can be noted in the Strongly Disagree· category that the 
difference between Groups I and II is 8per cent. The 
critical ratio of 1 .. 052 indicates that the difference is 
not statistically significant. 
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Table 19. Threatening by a ~eacher is a Good Form of 
Discipline . 
Groups Per Cent 2 S.E. Diff. S.E.Diff. c.R. 
8% .054 1.481 
12% .065 1.846 
4% .133 .300 
16% .138 1.159 
In the Strongly Agree category of Table 19 the difference 
between Groups I and II is 8 per cent. The critical 
ratio of 1.481 indicates that the difference is not 
statistically significant. · 
In the Agree category the difference be.tween Groups I and 
II is 12 per cent. The critical ra'l:io of 1.846 indicates 
that the difference is not statistically significant. 
·In the Disagree.category the difference between Groups I 
and II is 4 per cent. The critical ratio of .300 indicates 
that the difference is not statistically significant. 
In the Strongly Disagree.category the difference between 
G_roups I and II is 16 per cent. The c:titical ratio of 
1.159 indicates that the difference is not statistically 
significant. . · 
e -ss-
Table 20. Children Should be Allowed to Talk, Move 
Around and Express themselves as .They Wish 
in the Classroom 






































Table 20 shows that in the Strongly Agree category the 
difference between Groups ·I and II is 28 per cent. The 
critical ratio of 2.800 indicates that the difference is 
statistically significant. 
r 
It can be noted in the Agree category that the difference 
between Groups I and II is 4 per cent. · The critical ratio 
of .476 indicates that the difference is not statistically 
significant. 
In the Disagree category the differen~e between Groups I 
and II is 12 per cent. The critical ratio of .968 indi-
cates that the difference is not statistically significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 16 per cent. The ctitical ratio of 
1.167 indicates that the difference is not statistically 
significant. . · 
e 
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Table 21.- Military Methods of Discipline are the Only Way 
to Make Children Behave · · 
Groups Per Cent S.E. 2 D:Lff. S.E.Diff • C.R. 
.. 
Strongly I _.., ..... 
8% .054 1.482 
Agree II 8 .• 002916 
I 
-- --Agree 4% .039 1 .. 026 
II 4 .001521 
I 44 .009801-
Disagree 12% .136 .882 
II 32 .008649· ' 
,. 
Strongly I 56 .009801 
-- -- --Disagree II 56 .. 009801 
An examination of Table 21 indicates that in the Stron~ly 
Agree category the difference between Groups I and II 1s 
8 per cent. The critical ratio of 1.482 indicates that 
the difference is not statistically significant. 
In the Agree category the difference between Groups I and 
II is 4 per cent. The critical ratio of 1 .. 026 indicates · 
that the difference is· not statistically significant. 
in the Disagree categoey the difference between Groups I 
and II is 12 per cent. - The critical ratio of .882 indi-
cates that the differenc~ is not statistically significant. 
In the Strongly Disagree category the difference between 
Groups I and ·II is zero per cent. The critical ratio 
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Table 22. A Learning Situation Should be Created Out of 
Discipline Cases 



































• .108 2 .. 222 
.• 140 .571 
.098 2.449 
.098 .408 
Table 22 indicates that in the Strongly Agree category the 
difference between Groups I and II is 24 per cent. The 
critical ratio of 2.222 indicates that the difference is 
statistically significant. 
It can be noted in the Agree.category that the difference 
between Groups I and II is 8 per cent. The critical ratio 
of .571 indicates that the difference is not statistically 
significant • · 
In the_ Disag.·ree ca.tegory the difference between Groups I 
and II is 24 per cent. The critical ratio of 2.449 indi-
cates that the difference ·is statistically significant. 
In the Strongly Disagree category_the difference between 
Groups I and II is 4 per cent. The critical ratio of .408 
indicates that .the difference is not statistically sig-
nificant. · · 
____ ______c_ ___ _ 
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Table 23. Classrooms Should be Quiet with Each Child in 
His Seat at All Times - · 
Groups Per .Cent 
·_ 2 
s~E. . Diff. S.E.Diff •. C.R. 
20% .093 2.150 
4% .098 .408 
28% .110 2.545 
It can be noted inthe Strongly Agree category of Table 23 
that the difference between Groups I and II is 20 per cent .. 
The critical ratio_of 2•150 indicates that the difference 
is statistically significant. 
In the Agree category the difference between Groups I and 
II is 4 per cent. The critical ratio of ~408 indicates 
that the difference is not statistically significant. 
In the Disagree· category·. the. difference between Groups I 
and II is zero per cent. The critical.ratio of zero 
indicates that the difference is not statistically-sig-
nificant. · 
In the Strongly Disagree category the difference between 
Groups I and II is 28 per cent. The critical ratio of 
2.545 indicates that the difference is statistically 
significant. 
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Table 24. A Child Should Not be Scolded in Front of· His · 
Class 
Table 24 indicates that_ in the Strongly Agree category the 
difference between Groups I and II is 8 per cent. The 
critical ratio of .610 indicates that the difference is 
not statistically significant. 
It can be noted in the Agree category that the difference 
between Groups I and II is 20 per cent. The critical ratio 
of 1.666 indicates that the difference is not statistically 
significant .. 
In the Disagil!:!ee category the difference be-tween Groups I 
and II is 32 per cent. The critical ratio of 2.580 indi-
cates that the difference is statistically:significant. 
In the Strongly Disagree category the difference between 
Groups I and II is 4 per cent. The critical ratio of 








Generally Speaking, Schools Today are Trying to 
Teach the Children Too Much . (Agree) 
No. Per Cent S.E. 2 Dif£. S.E.Diff. C.R .. 
1 4 .038025 
52% .238 2.143 
14 56 .. 017424 
Table 25 indicates that the difference between ~roup3 I 
and II is 52 per cent. The critical ratio of 2.143 
indicates that the difference is statistically signifi-
cant at the five per cent level. 
Table 26. If a Child Does Not Read Well at His Present 
Grade t.evel, He Should Not· be Promoted to·the 
Next Grade. (Agree) 




44% .150 2,933 
II 11 44 .022500 
Table 26 indicates that the difference between Groups I 
and II is 44 per cent. The critical ratio of 2.933 . 
indicates that the difference is statistically significant. 
e 
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Table 27. Children Should Learn Latin to Train Their 
Minds · (Agr(ae) 
Groups No .. PerCent ·S .. E. 2 Diff. S.E.Diff. C.R. 
I 3 12 .034969 
44% .229 1.921 
II 14 56 .017424 
In Table 27 the di'fference between Groups I and II is 44 
per cent. The critical ratio of 1 .. 921 indicates that the 




' -. 66 .... 
Table 28. Children Should Have a Say in What They are 
Going to Study (Agree) . 
Groups No. Per Cent . . 2 S.E •. Diff .. 
· S.E.Diff. 
I 16 64 .. 014400 
36% .210 
. II 7 28 .• 029929 
In Table 28 the difference between Groups I and II is 
36%. The critical ratio of 1.714 indicates that the 
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Table 29. Children Should be Allowed to Talk, Move Around 
and Express Themselves as They Wish in the 
Classroom (Agree) 
Groups No. Per Cent S.E. 2 Diff. 
· S.E.Diff. c·.R. 
I 11 44 .022500 
32% .240 1.333 
/~• II 3 12 .034969 i. 
Table 29 indicates that the difference between Groups I 
and II is 32%.. The critical ratio of 1.333 indicates 





Table 30. A Learning Situation Should be Created Out of 
Discipline Cases . (Agr_ee) · 
Groups No Per Cent 
. 2 S.E.;. Diff. S.E.Diff. C.R. 
I 21. 84 .006400 
32% .155 2.064 
II 13 52 . ~017524 
In Table 30 the difference between Groups· I and II is 32 
per cent. The critical ratio of 2 .. 064 indicates that the 











Today's Youngsters Who Finish Grammer School 
are Not as Well-Educated as Those Children 
in the Same Situation 25 Years Ago (Agree) 
No. Per Cent S.E .. 2 Diff. S.E.Diff. C.R. 
1 4 .038025 
32% .252 1.266 
9 36 .025600 
Table 31 shows that the difference between Groups I and II 
is 32 per cent. The critical ratio of 1.266 indicates 
that the difference is not statistically significant. 
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Table 32. There Should be More Emphasis in the Schools 
on Teaching Children How to get Along with 
Others (Agree) 
.. 
Groups No~ Per Cent S.E. 2 Diff. S.E.Diff. C.R.o 
I 7 28 .029929 
32% .214 1.495 
II 15 60 .015876 
An examination ot Table 32- -indicates that the difference 
between Groups ·I and II is 32 per cent. The critical 
ratio of 1.495 indicates that the difference is not 
statistically significant. 
- '7-1 .... 
Table 33. A Child Should Not be.Scolded in.Front of His 
Class (Agree) 
Groups No. · Per Cent S~E. 2 Diff. S.E.Diff. C.R. 
I 18 72 .011236 
. 28% .184 1.521 
II ll 44 • 022500 
Table 33 shows that the difference between Groups I and II 
is 28 per cent. The critical ratio of 1.521 indicates 
that the difference is not·statistically significant. 
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Table 34. Arithmetic Should be Taught by Intensive Drill 
with the' Hope that Unde:rstanding Will Follow (Agree) · 
Groups ·No. Per Cent S.E. 2 Diff. S.E.Diff. C.R. 
I 3 12. .034969 
28% .242 1.152 
II 10 40 .023716 
It can be noted in Table 34 that the difference between· 
Groups I and II'is 28 per cent •. The critical ratio of 
1.152 indicates that the difference is not statistically 




Table 35. It is Undemocratic to Group Children in the 
Classroom According to Their Abilities (Agree) 
Groups . No .. · Per c·ent· s.:E. 2 Diff. S.E.Diff. C.R • 
I .. 
-- --
28%. .170 1.641 
II .7 28 .028990 
In Table 35 the difference 'between Groups I and II is 28 
per cent. The critical ratio of 1.64l.indicates that the 






Bright Chilpren are Being Adequately Challenged 
in Most Schools Toqay- {Agree) 
No. Per Cent . S.E. 2 Diff • S.E~Diff. C.R . 
12 48 • 020736 
28% .230 - 1.217 
5 : 20 .. 031941 
It can be noted in Table 36 that the difference between 
Groups I and II is 28 pe:r cent. The critical ratio of 
1.217 indicates that the difference is not statistically 
significant. · · 
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Table 37 ... ·Classrooms Should be· Quiet with Each Child in 
His Seat at All Times (Agree) 
Groups No. Per Cent S.E. 2 Diff .. 
. · S.E.Diff. C.R • 
I 4 16 .. 033489 
24% .239 1.004 
II 10 ··40.· .. 023.716. 
An examination of Table 37 shows that the difference betwee 
Groups I and II is 24 per cent. ·The critical ratio of 
1~004 indicates that the difference is not statistically 
significant. > · 
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Table 38 .. Science if Being Neglected in the Average School 
Today (Agree) · . · · 
Groups No. J;ler Cent S~·E. 2 Diff .. S .. E.Diff. C.R • 
I 5 20 . • 031941 . 
24% .233 1.030 
II 11 44 . ,022500 
It can be noted in Table 38 that the difference between 
Groups I and II is 24 per cent. '.the critical ratio of 





Table 39. Anything that is memorized is thoroughly 
.learned and understood (Agree) 
Groups No. Per Cent SE2 Dif£. S.E.Diff. 
I 1 4 ,.038025 
24% .260' 
II 7 28 .029929 
C.R .. 
.923 
Table 39 shows that the. difference between Groups I sad II 
is 24 per cent.. The critical ratio of .923 indicates 
that the difference is not statistically significant. 
-- -~~ II- .... ----- --- . . ... , .. 
' : .. ' 
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Table 40. Children Should Help Decide· What Their Classroom 
Rules Should Be (Agree) ·. 
Groups No. Per Cent 2 S.E. Dif£, S.E.Diff. C .. R. 
I 22 88 .004761 
20% ~120 1.666 
II 17 68 .009801 
In Table 40 the difference between Groups I and II is 20 
per cent. The critical ratio of 1.666 indicates that the 
difference is not statistically significant. 
1,,,-
. Table 41. ThX'eatening By a Teacher.<is a Good Form of 
Discipline . (Agree) · · 
Groups No .. Per Cent . 2 S.E. · Diff. S.E.Diff. C .. R. 
I 
-- --
20% .179 1.117 
Ii 5 20 .031941 
An examination of Table 41 shows that the difference betwee 
Groups I and II is 20 per cent. The critical ratio of 
1.117 indicates that the difference.isnot statistically 
.. significant. 
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Table 42. The Major Purpose of the School Curriculum 
is to Develop in the Child a Complete Mastery 
of.Reading, Writing and Arithmetic (Agree) 
Groups· No. Per Cent s·.E. 2 Diff. S.E.Diff. C.R. 
I 10 40 .023716 
.. 
20% .199 1.005 
II 15 60 .015876 
It can be noted in.Table 42 that the difference between 
Groups I and II is 20 per cent. The critical ratio of 





Table 43. In General, Schools Allow Children Too Much 
Freedom . {Agree) · ·. 
Groups No. Per Cent S.E. 2 Dif£. S.E.Dif£ .. C.R. 
I 6 24 .030276 
16% .232 .690 
II 10 40 .023716 
Table 43 shows that the difference between Groups I and II 
is 16%. The critical ratio of .690 indicates that the 
difference is not statistically significant. 
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Table 44. A Child Who Cannot Keep Up with His Class Must 
Realize that He is Inferior ·and.Become Resigned 
to It (Agree) 
Groups No. ·Per Cent s.E .. 2 Diff. S.E.Diff. C.R. 
I 
--
16% .183 .874 
II 4 16 .. 033489 
In Table 44 the difference between Groups I and II is 16 
per cent. The critical ratio_of .874 shows that the 






Military Methods of Discipline are the Only Way 
to Make Children Behave (Agree) 
·No. Per Cent S.E. 2 Diff. s.E.Diff. C.R. 
--
..... 
12% .188 .638 
3 12 .,034969 
An examination ·of ·Table 45 .. indicates· that the difference 
between Groups I ·and II·is 12 per cent •. The critical ratio 
.638 indicates that the difference is not statistically 
significant. · · ' · 
;,,, .. ;! ::., '• 
~ 
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Table 46. Using Children to Teach Other Children is a 
Good Idea (Agree) 
Groups No. Per Cent S.E. 2 Diff. S .. E-Diff .. C.R • 
I 16 64 .. 014400 
12% .178 .678 
II 13 52 .017524 
/""''\ 
-~ 
It can be noted in Table 46 that the difference between 
Groups I and II is 12 per cent. The critical ratio of 




- II ---- -. j 
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Table 47. We Need to Improve the Quality .of Teaching in 
Our Schools · (Agree) . 
Groups No. Per Cent . S.E. 2 Diff. S.E"Diff. c.R. 
I 22 88 .004761 
8% .079 1.002 
II '24 96 ' .001600 
~ ' 
In Table 47 the difference between Groups I and II is 8 
per cent. The critical ratio.of 1.002 indicates that 
the difference is not statistically significant.· 
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Table 48. One of the Primary Purposes of Education is to 
Assist Children in Their Personal and Social 
Adjustment (Agree) · 
Groups No. Per Cent 2 S.E. , Diff. S.E.Diff. C.R. 





II 18 72 
Table 48 indicates that there is no difference in agreement 
between Groups 'I and II for this· statement. 
u 
.CHAPTER V 
SUMMARY AND CONCLUSIONS 
This study was designed to compare parental 
opinions of two different groups towards elementary school 
practice~ in a town adjacent to Boston~ Massachusetts. 
The two groups consisted. of parents with children 
currently enr~lled in the elementary school and parents 
with children whose age levels were beyond those of the 
lower school .. 
Th~ inquiry form was administered by means of 
personal interview to fifty people--twenty-five in each 
of the above group$. These people were ~sked to react 
to twenty-four different statementso 
The data were first analyzed to determine the 
degree of differencesof opinion toward each statement in 
each of five categories, namely: Strongly Agree, Agree, 
No Opinion, Disagree, and Strongly Disagree. 
Since the above analysis did not reveal any total 
agreement for either group with the statements presented, 
the data were rearranged and reanaly~ed. In the second 
analysis, the Strongly Agree and the Agree categories were 
- 87--
'- ' '; 
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added together for each dichotomous group and again an 
I . , 
attempt was made to determine•whether or not the differ-
" 
ences were statistically signif~cant. 
Conclusions for Analysis 1 
1. To the statement ''ane· of the primary purposes 
of education is to assist children-in their personal.and 
social adjustnient" there were no statistical differences 
between the two group~ in any: of the five categories. 
2. In response to·'th~ statement ''Anything that is 
memorized is throughly learne~and understood" there was 
one statistical difference in: the StronglyAgree ca:t;egory 
where the pe?ple in Group II ~greed with the above state-
ment. 
· 3. In response to the statement "We need to im-
prove the quality of teaching in our schools" the greater 
proportion of both groups fell in the Strongly Agree and 
Agree categories.. Group II had the higher proportion in 
the Strongly Agree category while Group I had its highest 
proportion in the Agree category. . . In other words, parents 
with children no longer in e~ementary schools were more 
emphatic in agreeing with the statement. 
4. The statement 11It is undemocratic to group 
children in the classroom according to their abilities" 
. 
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there were two statistical differences. One in the 
Strongly Agree category and the other_in the Strongly 
Disagree catego~. Group II had the highest percentage 
in the former: Group I in the latter. 
5. In response to the statement "Bright children 
are being adequately challenged in mo~t schools today" 
there .. was no statistical difference between the two groups 
in any of the five categories. 
6. In response to the statement_"A child who 
cannot keep up with_his class Il1USt rea.;Li2;e that he is 
inferior and become resigned to it"· there was no 
statistical difference between the two groups in any of 
the five categories. 
7. To .the statement "Using children to teach 
other children is a good ide~' there were two statistical 
differences. One in the Strongly Agree category and the 
other in the Strongly Disagree category. Group I had the 
highest percentage in the former; Group II ·in the latter. 
8. In response to the statement "Children should 
learn Latin to train their minds" there were two statis-
tical differences. One in the Strongly Agree category 
and the other in the Strongly Disagree category. Group II 
had the highest percentage in the former; Group I in the 
latter. 
I 
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9. In response to the statement "The major purpose 
of the school curriculum is to develop in the child a 
complete mastery of reading,. writing, and arithmetic" 
there was one statistical difference. This occurred in 
the Disagree category where the people in Group I disagreed 
with the statement as presented. 
10. To .the statement "If a child does not read 
well at his present grade level, he should not be promoted 
to the next grade" there were three statistical differenece 
These differences occurred in the Strongly Agree, the 
Agree and the Strongly Disagree categories. Group II in 
the Strongly Agree and Agree and Group I in the Strongly 
Disagree category. 
11. In response to the statement "Arithmetic 
should be taught by intensive drill with the hope that 
understanding will follo~' there were no statistical 
differences between the two groups in any of the five 
categories. 
12. To the statement "Science is being neglected 
in the average ·school today" there were two statistical 
differences. One in the Strongly Agree category and 
the other in the Strongly Disagree. Group II had the 
highest percentage. in the former; Group I in the latter. 
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13. To the statement "Children should have a say 
in what they are going to study" there were two statistical 
differences. One in the Strongly Agree ·category and the 
other in the Strongly Disagre~. category. Group II had the 
.. highest p~rcentage in the latter; Group I in the former. 
14. In response to the statement "Today's 
youngsters who finish grammar school are not as well-
educated as those children in the same situation 25 years 
ago" there was on~ statistical difference. This occurred 
in the Strongly Agree category where Group II had &he 
highest percentage. 
15. .ln rt;lsponse to the statement "There should be 
more emphasis in th~·schools on teaching children how to 
.get along with othe:rs"' there was one statistical differ-
ence. This difference was incurred by Group I in the 
Disagree category. 
16. To the statement "Generally speaking, schools 
today are trying to teach the children too much" there was 
one statistical difference. This occurred in the Strongly 
Agree category whex-e Group II had the highest percentage. 
17. To the statement "In general, ·schools allow 
children too much freedom" there were two statistical 
differences. · These differences occurred in the Strongly 
· Agree . and the Strongly Disagree category.. Group II incurr 
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the highest percentage in the fitst instance, Group I in 
the second. 
18. -In response_to the statement "Children should 
help decide what their classroom·. rules should be" there 
was no statistical difference between the. two.gx-oups in any 
of the five categories. 
19. In response to the statement "Threatening by 
a teacher-is a good form of discipline" there were no 
statistical differences in any of the. five categories by 
either of t:hetwo groups. 
· 20.. To the statement nchildren should be allowed 
to talk, ~ove around and express themselves.as they wish 
in the classroom" there was one statistical difference. 
This occurred in the. Strongly Agree category. The group . 
with the highest percentage· was Group·!. 
21. To the statement ''Military methods of· 
discipline are the only way to make children behave" no. 
statistical difference occurred. 
22. In response to the statement "A learning 
situation should be created out of discipline cases" two 
statistical differences occurred. Group I had the highest 
percentage in the Strongly Agree category and Group II 
in the Disagree category. 
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23. In re .. sponse to the statement "Classrooms 
should be quiet with each child in his s~at at all times" 
there were two statistical differences. Group II had the 
highest percentage of response in the Strongly Agree 
category and Group I in the Strongly Disagree category. 
24. .To the statement "A child should not be 
scolded in front of his class" there was one statistical 
difference. This oc~urred in the Disagree category and 
the highest percentage was incurred by.Group II. 
Conclusion for Analysis 2 
1. To the statement "Generally speaking, schools. 
are trying to teach the children too much" there was a 
statistical difference between Gr.oups I and II in the 
total of· the Strongly Agree .and the Agree category. The 
critical ratio of 2.143 indicates that the difference 
between Groups I and II is statistically significant at 
the five per cent level. In this instance, Group II had 
the strongest agreement. 
2. In response to the statem~nt "If a child does 
not read well at his present grade level, he should not be 
promoted to the next grade",there was a statistical dif-
ference between Groups I and II in the total of the two 
---·---
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agreement categories. Group II agree4 in the statement 
whiie Group I did not. 
3. In response to the statement ''Children should 
learn Latin to train theirminds" there was no statistical 
difference in the totals of the agreement categories be-
tween Groups .I and II. 
4.. In response to the statement ''Children should 
have a say in what they are going to study" there was no 
statistical difference between Groups I and II in the · 
totals of the agreement categories •. · 
5. To the statement "Children should be allowed 
to talk:~ move around_and:express themselves as.they wish 
in the classroom" there was no'statistical difference 
between Groups I and II in the totals of·the agreement 
categories. 
6. To the statement "A learning situation should 
be created out of discipline cases'' . there was a statis-
. tical difference petween .Groups I andii in the total of 
the two agreement categories. The critical ratio of ' 
2.064 indicates that the.difference between Groups I and II 
is statistically significant at the five per cent level. 




7. In response to the statement "Today' s youngster~ 
who finish grammar school are not as-well-educated as those 
children in the same situation 25 years ago" there was no 
s.tatistical difference between Groups I and II in the 
totals of the agreement categories. 
8. In.response to the statement "There should be 
: . - . 
more emphasisin the schools on teaching children how to 
~ . . 
get along with others" there was no statistical difference 
between Groups I and . II in the totals of the agreement 
categories .. 
9. To the statement "A child should not be 
scolded in front'ofhis class" there was no statistical 
difference between Groups I and II in the totals of the 
agreement categories •. 
10. To the statement "Arithmetic should be taught 
'by intensive drill with the hope that understanding will · 
follow" there. was no· statistical difference in. the totals 
of the agreement categories.;· 
·11 .. In response_ to the statement "It is undemocratic 
to group children in the classroom according to their 
abilities" there was no statistical difference between 
Groups I.and +I in the totals of the agreement categories. 
12 .. In response to. the statement "Bright children 
are being adequately challenged-in most schools tloday" 
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there was no statistical difference 'in the totals of the 
agreement categories between Groups I and II. 
13. To th~ statement "Classrooms should be quiet 
with each child in his seat at all.times" in the totals of 
the agreement categories between Groups I and II there was 
no statistical difference. 
14. . In response to the statement "Science is being 
neglected in the average school.today" there was no 
' ' ' 
statistical difference in the totals of the agreement 
categories between Groups I and II. 
15. In response to the statement ''Anything "tthat is 
memorized is thoroughly learned and understoo~' there was 
no statistical dif.ference between Groups I and II in the 
totals of the agreement ·categories .. 
16.. To the statement "Children should held de-
. cide what their classx::oom rules should be" in the totals 
of the agreement categox-ies.there was no statistical 
' ' ' 
difference between Groups I and II. 
' ' ' 
17 •. To the statement "Threatening.by a.teacher is 
a good form of discipline" therewasno statistical dif~ 
fere]J.ce between Groups I and II in the totals of the 
a:greement categories. 
18. In response to the statement "The major 
purpose of the school curriculum is todevelop in the 
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child a complete mas~ery of reading, writing, and arith-
metic" in the totals of the agreement categories there was 
no statistical difference between_Groups I and II. 
19. In response to the statement."In general, 
schools allow children too much freedom" there was no 
statistical difference in the totals of the.agreement 
categories between Groups I and II. 
20. To the statement '•A child who cannot keep up 
with his class musn·realize that he. is inferior and become 
resigned to it"_ there was .no statistical difference between 
Groups I and II in the totals of the agreement categories. 
21. To the statement ''Mi~itary methods of dis-
cipline are the only way to make children behave" there 
·was no statistical difference between Groups I and I.I in · 
the totals of the agreement categories. 
22. In response to the statement "Uslng children 
to teach other ·children ::f~s a good idea" there was rio 
statistical difference in the totals of the agreement 
categories between Groups :r and II .. 
23. In response to the statement "We need to 
improve the quality of teaching in our. schools" in the 
totals of the agreemen.t catego:ries between Groups I and II 
there was no statistical difference. 
24. To the statement "One of the primary purposes 
of education is to assist children· in their·personal and 
social adjustment" there was no statistical difference 
between Groups I and II in the totals of the agreement 
· categories. 
Implications of the Study 
In general, the populati.on questioned was not in 
disagreement with modern philosophy an4 techniques of 
teaching. Both groups agreed and disagreed with the same 
items, a major difference.being in telrllls of Degree rather 
than kind. 
There were three instances where the groups were 
statistically significant in amoun~ of Agreement. These 
were in relation to: 
l. Schools are· trying. to teach ·children ·too much. 
2. Children should not be promoted to the next 
. . . . 
. . 
grade if ~he·y do .not read well,. 
3. A learning situation should be created out 
of discipline cases. 
A p p E_N D I X. 
(Name) (Address) (Town and State) 
Dear (Name): 
337 Merriam Street 
Weston 93, Massachusetts 
(Date) 
As part of the requirements for a Master of 
Education degree at Boston University, I am conducting 
a study of opinions about education. 
I would be most appreciative if you could spare 
a few minutes of your time.to allowme to personally 
question you about your opinions on this subject. 
In a few days I will call you to set a time and 
date that is convenient for you., .· · 
Thank you for your cooperation a~d help. 
Sincerely _yours, 
· ·Edwa:t:d L .•. Gruener 
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Listed below is a series of items or statements to which you are to give 
your reactions. Aft.er readillg an item carefully, you are to indicate your 
I'eactions. After reading an item carefully, you are to indicate the extent 
of your agreement or disagreement as follows~ 
SAA ?D SD 
Strongly Agree, mark under •••••••••• o oe () () 0 () () 
Agree, mark under •••••o•••••••o•••••••() () () () () 
Cannot decide, mark under • o o. o oe •••• • • () () () () () 
D:l.sagree, mark under o o •• o ••••••••••••• 0 0 0 0 () 
SJ~rongly d.i.sagree, mark under •••••• .o. () 0 () () () 
I Teachers and Teacb.!.ng Methods 
1. One of the primary purposes of education is to 
assist children in their personal and social 
SA A ? D SD 
adjustmentoe•••~Pooo•ooo•ooo•ooooo•o•••~•o•ooo••• () () () 0 () 
2. Anything that is memorized is thoroughly 
learned and understood ••••••••••••••••••••··~··· () () () () () 
3. We need to improve the quality of teaching in 
our schools ·················•ooo••····~········· () 0 () () 0 
4- It is undemocratic to group children in the 
classroom according to their abilities •••••••••• () () () () () 
5. Bright children are being adequately challenged 
in most schools today ••••••••••••••••••••••••••• () () () 0 0 





it 6. A child who cannot keep up with his class must 
realize that he is inferior and become resigned 
SA A ? D SD 
to it oooooooo•~•••ooooooooooooooo~oaooooo•oooooo 0 () () () () 
7- Using children to teach other children is a good 
idea •••••~••oo•••••~oooooo••o••••••••••••••••••o () 0 () () () 
8. Children should learn Latin to train their minds. () () () () () 
II Course Content 
1. The major purpose of the school curriculum is to 
develop in the child a complete mastery of 
reading, writing and arithmetic •••••••••••••••••• () () () () () 
2. If a child does not read well at his present 
grade level, he should not be promoted to the 
next grade •••••.••.•••••••••••••••••••••••••.•••• () () () () () 
3· Arithmetic should be taught by intensive drill 
with the hope that understanding will follow ••••• () () () () () 
4- Science is being neglected in the average 
school today 
·················••···••···•·•······ 0 () () () () 
5. Ghildren should have a say in what they are going 
to studY••••••••••••••••••••••••••••••••••••••••• () () () () () 
6. Todayts youngsters who finish grammar school are 
not as well-educated as those children in the 
same situation 25 years agoo••••••••••••••••••••• () () () () () 




7. There should be more emphasis in the schools on 
SA A ? D SD 
teaching children how to get along with others •••• () 0 () () () 
B. Generally speaking, schools today are trying to 
teach the children too much ••••••o••••••••••••••• () () () () () 
III Discipline 
1. In general, schools allow children too much freedom() () () () () 
2. Children should help decide what their classroom 
rules should be ••••••••••••••••••••••••••••••••o• () () () () () 
3. Threatening by a teacher is a good form. of 
discipline ••••••••••••·•••••••••••••••••••••••o•.•• () () () () {) 
I 
4· Children should be allowed to talk, move around 
and express themselves as they wish in the 
classroom •••••••••••••••••••••••••••••••••••••••• () () () () () 
5. Military methocls of discipline are the only way 
to make children behave 
·············•·•·•········ 
() 0 () 0 () 
6. A learning situation should be created out of 
discipline cases ••••••••••••••o•••••••••••••••••• {) 0 () () () 
7. Classrooms should be quiet with each child in his 
seat at all times ..........•....•.•...........••. () () () () () 
8. A child should not be scolded in front of his 
class ········~·············~····················· () () 0 () () 
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